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Abstract

Statement of Problem

This study was designed to identi the cultural
°

barriers that may impede students of dif erent cultures

from learning in vocational crassrooms Ln the,state of

Florida- The cultural barriers, once identified, should

'provide educators with greater understanding of the

problemsthatexist for culturally different student

and thds increase their' effectiveness in educatiorrthese

students.

Procedures

The population for this study. was bilingual voca--%

tioal-educators,monoIingual (English Speaking) vocational

educators,'En lish asa Second Language personnel, and:\

-bilingual (aca editors at the administrat e and

instructional levels. The participants from within the

state of Plori4a were identified through a telephone

survey of the'Vocational Directors and Program Adminis-
.

. irator's in each of 'the 67 districts ,and 33 community

colleges to identify Programs with Limited'English

'Proficiency (Imp) students 'enrplled. Additional programs

and perSonnellLwere Identified during the study by chain-

ing. The progi-ams'and personnel outside the state of

Florida were identified during the review of' literature

I

lil
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and personal coptacts..*

The total identified population withi4 the state , e

. ix?

li, . .

particiapt. from. ou side the' sate Were seieted ran-
, ,.

domly from the file selecting every tenth card until

40 were selected. In addition, Bilingual/BiCultural

of Florida was asked to particigate. Those!asked to

Summer Fellowship students at Florideltate University'

participated in the study
sp

The respondents tic; this .two part 'study were from

different cultural backgrounds. The respqndents to the

first part were English Speaking (ES) only and bilinguil

personnel whose job was primarily the'idstraction of

students of the same culture as themselves.

The cultural barriers that may impede student learn-",

ing w re identified by the use of an open - ended'

questionnaire (QI)" that was mailed to 40 paiticipants- '

outside, the state and used as an interview Plorthat to

interview 35-respondents in- the Stateefflonipa. Th40

ipulturaltharriers that were identified .in the. :first
,

questionnaire ,Na) were then incorporated int the
.

, *
,,

second qUestiahaire wpa). The instructions on the,
. .

/ 1 ,

questionnaire tbquetted the Bilingual/Bicultulial' Fellows'
1

A,. ed
....d

to indieate,the responses that most nearly express
4

.
.

. their belief akto 61e'validity of the cuitur41, barrier--;
. , . ..

. ,-

. iv
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Vfive Point Likert scale'ol.strongly agree to strongly
.,

, ..

disagree was provided.
il

Results and conclusi,ons
.

\
'Thelondents to the first questionnaire identi-

'lied 94 barriers and pbstive characteristics. ,Based:

_on the data from 'the second group of respondents,'. 23
0 ,

(24.5%),of the 94 itets met'the-criterion for being
4M.

e';
. vali, barriers to 'learning. It is specUalted that the It

,diversity in cultural backgrcund of the two groups of

.., qt

.respondents, mmay be a factor in the low umber of ltarriers

that were validated'. The instruction of Students of

different cultures may perceive barriers that.instruc-

tors of students of the same'culture are unaware.

1

40.

I

4
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Introduction

population of the state of Florida is composbd

of fndividual8 from many cultUral backgrounds. Maty of
. .

these individuals are enrolled in vocational gArami for

the purpose of obtaining occupational skills. Tike degree

to which the vocational education system is effective,in

Iproviding these skills is dependent on the degree to which

the students aid teachers overcome the cultural (American

'-x

and others) differences that exist in the classrooms.

The vocational-programs that exist in Florida are

designed to meet the needs of the English Speaking (ES)

and Limited'English Prtificiency.(LEP) students with little

reference to thedifferent cultuial factors that .exist.
. /

The cultural barriers that have been identified have been

primarily those that result from the dnteraction of Amer-

ican and target,culture groups with littlereference to

barriers that may exist between
s
different."target" cul-

t.ires. It-appeared the cultural barriers that-exist within

- the vocational program in the state of Florida between

students and/or Students and .teachers had not been examined

prior to the conduct of the present study.

i bthtement of the Problem

This ,study .was designed to idetitify the Cultural

4

barriers that may impede students of different caltures

'from learhing in vocational classrooms. The cultural

4,
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barriersthat exist, once identifiea,wouldprovide con-

sultants, supervisors, and instiuctprs with greater under-
,

standing.ofhe problems that exist 'between the culturally

differen(Students as"well as teachers. It seems reason-"

able to assume that knowledge of cultural barriers would

increase the educational effectiveness of -,the Programs.

Review of LiteraXure

The culturally different population-has traditionally

been expected to assimilate into the "Anglo-American"

culture. This philosophy has been referred to as the

"melting pot" theory. The attempt of the rucational sys-
.

tem to impose the assimilation of culturally different

students may have led t nfortunate experiences... for minor-
1

ities, unfaireducational pbliCiessand, practices ithat7

were implemented nationwide, self-codtept development and
, ' 4 .- ,

# .

pride in ethnic'cultures and languages were hampered."

.

(Werysacive, 1980).
r-

The failure of the "melting pot" idea,andthe ink

4 crease0 population of-Culturally different students required

therelopment of theories for the education of all

students. The theory of " &lturalism pluralism; an umbrella

Under_which /Cultural minorities] can preseve their .

identity and protect their life Coexisting with the dominant

(American) culture hai been liggested." . (Garcia, 1876,

p. 314) :

aw I

2

I )
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,The vocatiCnateducation Cf all students requires

beeting'tile nee0s of the culturally,different'and "Anglo"
2

students enrotlled The Federal GoVernment estimate for

the, time April 1 toSepteMber 3Q, 1986,, showed and influx

of .99,160 Cuban and Raitian entrants and immigralats-who

settled.inNFlorida, many of %llom enrolled-An vocational

progrims.
.

The increase in the nuMber'of culturally differen -

students enrolled^n vocational education prograMs re-,

quire's an education system that provides cultural'under-

standing. "The lack of understanding may cause students

to be incorrectly stereotypbd is' 's.hyi Z-stupid) because

the teacher was requitinginappropriate+behavior for th$t

culture." (Savelle-Troike, 1980, p.

In addition to having the social responsibikity of

educating cultUrally different students, the\3fc1usion

of Individuals,With pluralistic cultural,understanding in

vocational education mayserve to enhance business froM
.

foreign countries and-culturally differenrNmmunities.

In Dade County, for example, it Was fbund that up to

80% of the job apportunities.require bilingual/bicultural

skills in order for the employers to obtain all possible
-AT

Lbusiness. (Vega,-Flori,da Vocational Journal, (2)-.

%
.0

,

p. 27; 117). The bilingual/bilcultural'emPloyee can

serve,both,the "American"'and foreign client.

1.1
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On an international level, Reinhart. (1981) stated

"The era of international vocational education is coming
.

of age...It is time to acknOWledge our professional

expertise and learn how to apply it to a variety of cul-

tUres, and.eduCatiOnal.Systems."

Reinhart -(1081) also believed that new/opportunities are

available on
al

worldwide basis and present the vocational.

graduates 44 instructors mith,understanding of other

A,

cultured an thus,-new opportunities for employment. Cul-
-

tural understanding, when incorpbratec3, into the vocational

education of' students, may also increase the effeCtiveness

0
of the education for the culturally different and "Anglo"

a

- f -

Students by preparing them.for national and international,

employment.

ir Methbdolo6,

Ali-The initial programs:and population for this study

were,,identified through -a survey of the educational dis-/

tticts in.Florida to'locateprograms with'tEP dulturarly:.

different students._ -Vocational directors or program

administrators from each of the 67 districts and 33 ,

_torpommunity colleges in the-state" of Florida' were inter-,

viewed by phOne. The information from the interviews
A

,identified 12 programs, two of_which,were not refunded for_ ,

the 19110-81 school year: Additional programs and staff

were identified during the study by chaining. The programs

4
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population outside the state -of- Florida were
. ...

fied during they review.of liteitature.and.perSonal contacts
.

0

Selectiofi)of Programs -for the. PdpUletiOn

identi-

Staff members in.the BVPs in the state of Florida

r '

reqUested to parti4pate in .the study.. The programq
..,

-selected;Were thOse whose staff members were willing to.

.14xtio.pate.. In ,additic, instr* rs.in the Florida
& go..

, YStategqIniMetSity,ilingual/Bicultural SuMmex FeiTbwship
... - ,"

progral respondeeto'Oe second questio4nalie.

T rtiCiRants ilrom-"OutSide'thetate of- Florida

Selectsd rand4ly.frOm the file' of ident4ii6d pi-ogram

- ,

card was selected from the file

t.

SelAtted,' .

:.*

ntt,to this study were from different
,

.

cultura4 ba rounds;." The first group. op that identified

cult0401 barr*-ers:,weie ES and bilingual

personnel and ES and bilingual ESL pertonnel

vocational

affiliated

with4Opatior programs.- The studbnt population in thse

c
programs were from different'culturarbackgNounds, and

lage)y not frclm-thesatie:cultuies as the staff' bf the ,

'identifiedschoois, i.e;; Greek-,American, French - American,

Cuban, and Anglos who ivtruct,VIetnamese; -Laotian, 'Cam- or

"bcdian, and Hispanic student8. The Second group truly. wessb"

bilingual instructors whose, rimay ins trvtion_is*to

studenta with the same background as themselves, e.g, .

Vietnamese instructors who'instruct Vietnamese'students.

5
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Instruments
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The cultural barriers that-may impede'stu,dents'

. . _ .. - '<

learning.in the vocational program were identified by
.

-

, the use of two questionngires. The first questionnaire
. . -/ .

,,

was used as:a mailed survey to 4d subjedts.outsidethe
, - .

,

state and as an interview format when the researcher

.employed it to interview'35 strafe Members affiliated with

bilingual vocational progiims in Florida. ReSponses to
. .

4

the second questionnaire wereNobtained from 21 Bilingual/

'Bicultural Fellowship recOpients at Florida State Univer-

sity. (FSU). The fellows were instructqr in bilingual
/

programs.

The 'questionnaires (QI & QII) were del gned as

follows:

An ope

the researcher-

uestionnaire was developed by
V

,

2. The responses were sought from a sample of

"bilingual vocational educatort coricerning theirbeliefs

astO the .cultural barriers that may interfere with the

studentsivocational education. The open-endedquestion-
. .

. i '

naire' included the suggested cultural barriers that may
\/-

.,
.

.

exist: -expectations, values, sodial status, communication,

beliefs, socialization, an re- sibility:
..

2; A committee of experti-reviewed the questionnaire
- *

. ' .

and revisions were mule on their suggestionsr
i ,

14
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or

-4 4. The revised Cluestionnaire (QIa) was pilot tested

. within the-state of Florida with vocational instructors

.

of
.

culturally different students. The questionnaire (QIa)

was then revised as needed.'

-5, The final draft of the questionnaire (QIb) (see
o

*Appendix A) was then mailed or personally administered
`

tothe identified population of instructors and adminis-

trators of culturally-different students. The appropriate

administrative personnel were contacted in the schools

in which interviews were conducted in order to obtain

perrni'ssion*,tO collect data fron3 the staff. ,

6. ItheoinfoliTation obtained from the questionnaire

by mail and perspnal interviews was synthesized to identi-
,

fy the cultural barriers that were perceived by the

respondents.

7. The cultural barriers that were identified were

then incorporated into the second questionnaire (QII).

The instructions on the questionnire (see Appendix 13)

requested these respondents check the response that most

nearly expressed their belief as to the validity of the'

,cultural barrier. A five point scale of Strongly Agree

(SA), Agri (A), Undecided (U), Disagree (D), and Strongly:

'Disagree (SD) was provided for tftir response., Respondents

were instructed not to respond to t4ose statements con-

cerning cultures with villich they-were not familiar.
.

4
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Analysis of Data

The data obtained from the first question ire.

were synthesiieeto identify the cultural barriers that

/

therespondents perceived to learning in the vocatilOkal

.blassroom. Thq.6arrier identified for each individual

cultural group, Werie listed, i.e., Cuban, Gteek, Haitian.,
,

These barriers were boiiind-to be repetitious and were

1

removed!. Barriersthatswere identified for most groups,
o

orloidentifiedas glikneral for theculturally_difEerest

were identified as 'fixed ". group's.

4t
The identified cultural barrierswereutilizeel £n the

It, it

'second questionnaire- The *.mstructions requested the re-.

spondents to intimate the'degree to. which they agreed that

eV

. .

, . .

. the cultural barrier, would impede learning and/or success

in the ClassroOM 44,'on the job. cultural barrier was
... . I

identified as valid when a minimum 'of 60% ofthe resRon-

1

, 0
dents selected SA p us A. A cultural barrier was identified

le

as not valid when a .minimdm of the respondents selected

SD plus D. Tilerefofe, the 'regaining responses were con-
.., 7

sidered to be,potential barriers. The 60% miniffium response .

.. *

provided for a working majority and a 10% error factor.
sh

ResuLts'ind Discussion

The results of this Study are presented.in two parts:

(a) the synthesis o the'participants' responses ,to the

first open-ended qg stionnaire whiCh was designed to

8
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identify
Le'cultural,barriers thatthey

perceived as ,

impedimehts o ( learning in thevocatiOnal classroom and

.(b)' the analyses ,of the .data obtained
from the responses

to the.secondtquestionnaire.
The second questionnaire

piovided the.respondents
with the

the degree to which.they believed

relevant to the education.a the

different ,students.

opportunity to indicate.-

the barriers Were

identifiedculturally

There were 71 subjects i; this study, 5Q in the first

'.04questionnaire'and 21 in the second questionnaire. The

respondents to the first questionnaire were bilingual and

o

monolingual staffmembers Osociated with voc.iti;onal.edu-

_,

cation programs with. culturally differe4t students enrolled.

The respondents to the second questionnaire were Bilingual/

Bicultural Fellowship recipients at Floridi State Univer-

.

. ,sity. These fellows were administrators and' instructors
i

of bilingual programs which' included' students from the \I.

.
3

,

. Theserespondents
same,cultural background as themselv

,

are 'affiAated with bilingual programs

New York,. Connecticut and Illinois.

Analyses of Data *

The first questionnaire was open-ended and provided

in-Florida,

Only suggested areas of concern ,for cultural barrie'rs

((-;-ee Appendix,A)-:
The questionnaire was mailed to 40

ra0domly selected bilingual vocational
educators in,the

A

'

9
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United States of which fifteen (38%) responded. The

additional ,35 participants were interviewed in the state

of Florida, by the researcher, employing the format of

the mailed questionnaire.

The cultural barriers identified by the respondents

tbythe first questionnaire, mailed and interviewed, were

synthesized. The participants also voiunteered,their

,p4rceptions of positive cultural characteristics
sc%

several groups. The cultural barriers and positive

cutUral characteristics were included in the second
.

qUestionnaire.
ti

I
The administration of the second questionnaire (see

Appendix B) provided for the validation of the identified

cultural barrieis. The respondents expressed their be-
,

lief as to the degree to which they agreed that the

cultural barrier or characteristiC existed.-1IA'response,

was l'eft blank if the participant was not familiar with '

the identified cultute: The validity or invalidity of

barrier or characteristic was determined if aolin um of

'60% of the respondents selected SA plus A or D plus-SD

respectively. 'Barriers or characteristics not identifiedi
N.

"5
as valid or invalid were identified as potential barriers

and thus considered by the researcher to be, barriers that

require further.examination. The 60% minimum provided

for a worklg majority with a 10%itrror factor.

10
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Data obtained from the second questionnaire on a

Likert.sCale ranging (from strongly .agree to strongly-dis-

. 41/11

Agree were sub'ected to the validation crifbriapand are
.)

presented here in turn.

Of the erriers that were perceived aS relevant to

"Differenceiin the students expectatiorP'of school", only

one was identified as valid (see table 1). The validated.'

barier Wasfor "mixed" groups (appropriate 'tor more than

one .culturally different group) and identified the fact

that some of these students have "Unrealistic expectations

of what school will provide, i.e., instant education with-

out work," was considered by ,65.0% of the respondents as

a barrier to learning in the vocational classroom.

The invalidated barrier for tie "Difference.i.n-the

111

students expectation of chool" was that Vietnall4se stu-

dents "expec to learn w hout attending- classes" (83.4% .

The remaining barriersdid not meet either criterion and

were thus considered' to be potential barriers.
t.

The degree to which the potential bakriers were.fourid
.

. amps

`valid by the respondents were 'as follows: (a) Mixed,

studentS.erpect traditional types of instruction ,and

'have difficulty ii: adjusting to the individualized 9d/or

cipetency-based instruction often used in 'chools (0.9E4

older students expect tasks to Betoo haid.f6i them to

accomplish and often will .not try (27.8%); (b):Cuban'

t11
s.

IL)

t IP
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Table 1

Difference 'in Students Expiecthtio; of School

Mixed barriers
found to Mast
in many groups

Scale
f DO Not

Cultural SA A U D SD Know
Barrier . f

'a.

r,

Unrealistic expect
tions of what sch 1

will provide, i..e,
instant education
without work, English
langpage skill fast.

Students expect tra-
ditional types of
instruction andhave
difficulty in adjust-
ing to. ndividua,lize4
and/ competency
based instruction of-
ten used' in schools.

d. 1616er students expect .

task to be 1b hard for
them to accomplish, and'

AO. often will not try. '

Cudan-edv6ted a Students expect the
that were mem-

. teachers'to give them
bers of famil- special directions, 4.
ies of status not require them to
in Cuba read 4 follow instruc-

tioris.

41.

5, 25.0 8 40.0,

2 10.5 9 47.4

0 00.0 27.8\

..,,' .,

0 . '00.0, 3 17.6

. '\

2)

'2

2

5

Is

10.1

4,

5.10

41.

4 20.0 1

10.5 4 '21.1 g 10.5
I4

16.7 4'7 38.9 3v 16.7 3

29.,4
43

00.0 9 52,9

k
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9 Table 1 (continued).

A

Group

Cuban-locor with

little or no form-
al education in
Cuba

Iranian

Cultural SA
Barrier f

a -. Expect education to
be instantaneous, , 0 00.0

%

b. Expect education to
be abBorbed without
hard work.

c. 4xpect to abs9rb an
eaucation without
attending school.

a.',Expect the degdee to
be the answer'to

0 their-pro4lems with-
out having to .No

anything else.
16 .

Laotianedycated 'a.1 Expect fotmal educa-
at weremem- Lion system.ta be used

bers of.famiiieS in the Schools.
with statue lit

Migrant - Mexican

American

a. peci imNediate La-
rdfrom education

or job immediate
gratification)s.

a .

I

.0 00.0

.

1 5.9

100.0

3 25.0

0 00.0
mow

So

Scale

D SD

Do Not

KAow

. f W f % f % f Je f

4

2 12.5 5 31.3 '5 31.3 4 25.0 5

3 18.8 ' 8 50.0 2 12.5 18.8 5

17.6 4 23.5 6 35.3, 3 17.61 4

we'

4 28.6 5 35.7 1 7.1 2E).6

25.0 .61 50.0 . 0 00.0 .0 00.0 '8

4 28.6 4 28.6 4 28.6 2, 4.3 6

/2 1
4



4
Group

Migrant-Mexican
American

Pusito Rican

Saudi Arabian
educated that
are members of
prominent fam-
ilies in Saudi
Arabia

Table

Cultural
Barrier

b. Expeqt High rewards- for

little effort in school.

c. Expect school to be too
hard, and thus it is.
They exhibit the self-
fulfilling prophecy of
-if you expect something
:.to be hard it will be

d. Expect to learn English
with little or no ef-
fort on their part.

a. Expect instruction to
be conducted in
English.

a. Expect the edUcation to
be provided to ehem.
,with little or not ef-
fort on their part,

4

1 (continued)

Scale
Do Not

SA A Know

f % f %fif%'-f%
0 00. f) 3 15.4 4. "30.8 3 23-1' 4 30.8 7

0 00.10 2' 14.3 8 57.1, 3 21.4 1 7.1 6

1 7.1 3 21.4 4 ,28.6 5 35.7 1 7.1 6,

0 0-0.0 2 14.3 4 28.6 3 21.4 5 35.7 6

,

.

0, 00.,0 0 do jr 8 72.7 1 5.1 2 18.2 10

t

2°
O

r,



Table L (contilued)

IOUp

Vie
-ted
fam

in V

Cultural
-Barrier

SA

f

tnamese educa-
and memberrof
lies of status
ietnam

a. Expect formalized
education system
to be used, in the

schools.

b. Expect to learn
without attending
'classes.

Sc

A

f % f %

5 38.5 2

00.0 0

Do Not

D SD, Know
f 8. f . %

15.4

(

00.0

3

2

23.1

16.7

2

2

15.4'

16.7

1

8

7.7

6-6.7

1

8

23

a.
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Ak,
0'

(oedcated, who were members'of families of status in Cuba)

students expect the teachers to give their( Special direc7
A,

tions and not require theth to read and follow written

instructions (17.6%); (c) Cuban (poor with little or no

formal education in Cuba) expect education tb be instan-

`,taneous'(12.5%)', expecl education to be absorbed without

hard work (18..8%), expect to absorb an 4dUcation,without

.attending school (23.5%); (e) Laotian (educated,who were

thembbis of families with status in Laos) expect formal

education system to bp used in the schools (50.0%);

(f) Migrants (Mexican American) expect immediate rewardc

from.education or job (28.6%), 'expect high rewards for

little effort in school (15.4%), expect schpol td be too

hard,and,thus it is (14.3%): expect 'to learn English with

little or .,no effort,on their part (28,.6%); (g) Puerto

Rican students expect-instruction to be conducted in Span-
.

ish (14-7,3 %);.Saudi Arabian (educated, who were members

of prominent families in Saudi Ar4bra) exptct the education

, to be provided to them with little or no effort On their
ra

part (00.0i), (i) Vietnamese (educated and members of ,1 --

Families oftatus in Vietnat expect formalized education

system to be used in-the school 3.9%).

The cultural barriers that were ide ied for "Dif-

ferences in the beliefs about the way to get reward from

,work and life in general" who'were identified are shown

r

16

*24
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Table 2. The cultural barrier for "Mixed" groups,

"Differences were believed to be greater betWeen the

individyals.Ather thanipetween.cultue groups. The
.1

f,

different educational, social, economic, and polical.

that the.individual had in their previous homeland

1
often determined the conflicts, that existed in the class"

was believed valid_by 77.8% of the respdndenta.

Statements that were considered to be'potential

barriers and the percentages of iespondents that groed
tr.

with the statement were as follows: (a) Black students

express-desire to get ahead and achieve but dip the min-
,

-imum amount of work necessary to get by (43:7%), students

express desi'e to get ahead het are willing to collect

`welfare rather than work (26.6%);,(b) Buddhists believe

ir that all is predestined. This deers hard Work or a

desire to changetthe future. ,These atu4ents are willing

to accept their life as it is because this is. what was

predestined (33.3%); (c) Chinese have problemssith oral

communication tnd understanding of othqr.cultures. They

desire tohaintain,their.cultural standards and'find'it

hard to rderstand or accept the cultural values of others.

(46.2 %),; (d) Greeks BelieVe when something goes very,well
ti

or bad that it was "written" and do not blame themselves

(l4-.3%); (e) Migrants want immediate gratification for

work done (33.3?), do not belieye that hard work and/or

17

25,

1
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Table 2

t

4Differences in the Beliefs About the Wiy to get Reward from Work and Life in General

r

k
Scale

Do Not,

Cultural SA . A* U b
4

SD ,Know

Group Barrier f % Q % f % f % f % f

Mixed Ice: .Differences were be- .

lieved to be greater,
between the 'individ-

-,,-

ualrather than be-
tweOn culture groups.
The-different educa-
tiontl, social, eco-
namic,iindpolitical

' level that indi-

vidual had in tdeir
previous homeland
often determined the
conflicts that exist-
ed in the class.

Blaci.d , a. Students express a de-
sire to get ahead and
achieve but do the
minimum mount of work

'necessary to get by
S

b. Students express,de-,

sire to get ahead yet
are willing to col:-

. lett welfare rather
than work.

°

7-

5

2

38.9

31.3

13.3

.

7

2

2

38.9

12.5

13.3

3

_ 4

5

16.7

25.0

33.3

1

,

43

..-s.

"-?

3:6

18.8

33.3

0

2

1

00.0

r

412.5

6.7

3

5

7



Tab lb Z- (continued)

roup

.

CyltArals
Bavier

.SA

f %

uddhist as a a. The Buddhist believe
eligiOus group that all is.predes-

tined. .Thip deters
hard work or a desire, '
to change the biture,. ^ .
These,students are

.4

alinese

willing to ept-
their'life a it is
because phis s what
was predeskined."

a. The Chinese' Work

ethic and, that of

Americ'ais ofhard
work for adCranliLeht
are similar. Trrr
Chinese desire to:'

i. learn English
quickly and
wock..at it -3 23.1 8 61.5 2 15.4 0 040 Q 00.0 8

Advance.at'Obrk A6
and are willing
to work towards

-their desired ob-
jective 5 38.5 4 30.3 .23.1 0 0040 0 00.0. 8

'

A

'Scale
Do Not

SD' Know
f % f % f

' .41

2 16.7 2 16.7 6 50.6 2 -16.70 / 9

7 '
I



Table 2 (continued)

Group

l'anese

;reeks.

Scale
Do Not

.
'

.

Cultural SA
qi '

A U % D . SD - Snow
Bar Kier f % 1 f

iii. Qbtain an educa-
tion, continue
school even when

-- wor-14-i.ng

% -
..

b.' The Chinese do have
problems with:

//

6/1672 4 30.8 3 23.1
-90.0

i.' oral communication
and undeistanding

.7-...-..1---`....."of rather cultures.

They' do desire:to

maintain their
. cultural standards

and find it hard
to lipderstand or
accept the cultur-
al values of others 2

a .

a. Are hard workers and
Adapt to the AMerican
-work.ethicse 4

b. Believe when something
' goes very well or bad

that it was "written"
and do not blame them-
selves. .

00.0 0 OM 8

-

4.

23.1 3 23.1 5 31.5 1 7.7 7.7 . 8

.

28.6 7 50.0 . 3 - 21.4 0 00.0 0 00.0
*0 '

.s4 .

\

00.

J
2 14.3 10 71.4 1 7.1 1 7.1

1

2 "



Group

'Table

Cultural

. Barrier

igiants a. Want immediate gratifica-
tion for-work done..

b. Do not believe that hard.
wok and/or education can
lead to a better life.

c. Believe that they must work
for the family and not.for
themselyes.

d. Believe that they cannot
make it in the work world
outside their group.

2 (contind)

SA_ A

Scale

f % f '%

1 6.7 4 26.7 6 40.0

0 00.0 2 18.3 5 33.3

1 7.7 7 50.0 1 28.6.

r-

0 00.0 3 30.0 c 4 40.0

Do. Not

SD -Know y.

f W

4 26.7 0 00.0 6

6 40.0 2 13.3 6

2 14.1 0 00.0

3 30.0 e 00.0 11.

,

20



4

education,C'an lead to a better life (13.3%), do not believe

','that they must work for the family and'not for themselves

.(57.5%), believe thAlthey cannot make it in th* work

world outiide,their group (30.0%).

A
V . The positive cultural characteristics that were iden-

A

4

tified for,the Greeks and Chinese that meet the criteria

tas valid re: (a) Chinese work ethic and that of the

Americansof hard, work for advancement are similar. The

Chinese desire to: learn English quickly, and work at it

(84,.6%), advance at work-andare willing to work towards

their desired objective (69.2%), obtain and education and

continue school even when working (69.2%); and (b) Greeks are

hard workers and adapt to the American work ethic (76.8 %).

The reipondenti believed that these two groups are able

to adapt. to the American work farce and do not have cul-

tural barriers in that area.

Conflicts among-groups of students that arise because

of cultural differences (barriers), as shown in Table '3

were: Ca) Mixed, conflicts among groups can occur because

of the.different beliefs db.Tt relating to individuals of

other colors, ethnic background and/or,social tatus

(64.7%), and conflict within groups or between g ups can

be.due,to religious beliefs, e.g., Buddhist and"Christiap;

(b) Cuban, society has a class system that is maintained

In the' United States'(i14.7.%)

1
.00

22
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Table 3

4

Conflicts Amopg GroupsOf Stadqnts that,Arise Because of Cultural Diffetences

.

Cultural)
Group Barrier

ixed I a. For political of social
reasons-certainigroups

k are uhable totget Along.

i. Asian-Southeastein.

ii. Different Latin' Amer-
ican groups

iii. Indochinese and
Europe'ans

iv. Vietnamee and
Cambodian

v. Vietnamese and
Chinese ,

. .

b. Conflicts among groups can
occur beckon of the differ-
ent belief i groupa have. about

telating to individuals of
other colors, -ethnic back-
ground and/or social statufp.

'
N

SA

Scale

U D SD.

6p Not
Know

-f % f % f' % f % ,f % %

1, 48.3 5 41.7 4 33.3 1 8.3 ' 00.0 -9

5 29.4 4 23.5 4 23.5 3 17.6 1 5.9 4

0 00.0 5 33.3 5 33.3 2 13.3 2 20.0 6

2 .16.7 4 33.3 3 25.0 2 16.7 1 1.3 7

.
l

3 25.0 16.7 4 33.3 2 16.7 1 8.3 9

-

2 11.8 9 52.9 5 29.4 1 5.9 0 00.0. 4

31
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Table 3 (continued)

Cultural
Group Barrier f

(
*

Mixed a. Conflict yikithin groups ok'

bgtween grbups cin be due to
r us beliefs, i.e., Bud-
hist'an Christian, 1

sa .Migrants Have a class system within
)h society that may cause
co ict within the group.
An mplf is the Texi- ........,

hanos who tend to stay to- .

gether and exclude other
Hispanic migrants. 0

Japan a. Do not wish to associate
with individdals of dif-
ferent cultures and races. 0

Viepnamede a. .Traditional attitude to-
...

wards women may cause
problems with other
cultures* 5

Blacks a. Stu den s stsy'together and
tend excludebthers. 'imp

b./ Students exhibit a superior
attitude toward other'cul-
tures. 0

*.<

-

L
$.

SA, .,'

Scale.

U . D SD

Do Not

Know
%

.A

f -% f % f % f is- f

$'

',

.

5.6 13 72.2, 2 11.1 2 11.1 0 00.0' 3

.

1

00.0 r4, 30.8 8 61.5 1 '1.7 0 00.0 8

.

00.0 0 00,.0 7 53.8 5 38.5 1 7.7 8

.\ 35.7 5 35.7 4 28.6 0 00.0 0 00.0 7

00.0 7 46:9 5 33.3'. 3 20.0 0 00.0 6

00.0 '5 33.3 6 40.0 2 13.3 2 134 '6

32.
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Tab 3, (continued)

,

Scale

I

Cultural SA A U

-Croup_.. Barrier f t f % -'

Chinese a. Studente_tend to reject
,

people of other cultured 0 . 3 20.0 54'33.3

Cuban a. Society believe in tradi-
tional male-female roles
and may conflict with
other cultures

0
18.8 7 43.8 5 31.3

b. Society has a. class sy - i
tem that is maintain in

-this country . 4 23.5 4. 43.8 4 23.5
A

c. Society has a ra al'die- lr
criminatkon pol'cy that
is maintained y some
indiiduals 0 00.61 7' 43.8, 4 23.5

. .

Hispanics % . 4'
(in general) a. Believe in the traditional

1
role of wome that ay con-,

Iranians

flict with (Aker cultures 2 11.8. 10 58.8 2 11.8

a. Do not wish to associate

'

.. .with individuals ofdilt ,

ferent. cultures andNices 0 00.4 4' 30.8 II 61.5

D

Do Not

Know
f %

4
/

26.7 3 20.0 6

1 6.7 0 06.0 5

2 11.& 0 00%0 t'

2 11.8 3 17.6 4

. d'

3 17:6 00.0 4

m

1 7.7 0 00.0

r

33
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4.

G

The remaining-barriers considered to be potential

'deterrents to learning were as follows, (a) Mixed, for

political or soCial.reasons,certa'in groups are unable to,

get along (50.0%), different'Latin Ameri.Can groups (52.9%),

Indochinese and. Europeans (33.3%), yiethamese and Cambo-

dian (50.0%), VietnaMeSe.and Chinese (41.7%), and a new

addition, Iranian and Hispanicst (b) Blacks, students stay

together and tend to exclude others (46.7%), students ex-.

hi.bit a superior attitude toward other culttires (33.35);

(c) Chinese students tend to reject people.of other cul-

.
. ,

tures (20.0%); (d) Cui9en society has a racial discrimination

''
policy that is maintained by most individuls J43.6);

(e) Iiariians, do not wish to associate with individuals of

different cultures and races (8.3%); *(f) Migrante have a

glass system with their society that may cause conflict

within the,groUp (30.8%); and (g) Japanese do not wish to*

associate with individuals of different cultures and

races (003%).'_.,/P

/,

--

The two cultural' barriers identified for "Cdiflicts

that arise because of feelings) te,chers have about students

of different cuftures" met the established criterion to

be considered valid were 4 follow,s: (a) Mixed, some

istructors believe that all students should adapt to the

glo" culture and do not attempt to understand the

target culture a \ d undecided ?tor (b) 'Cuban students who'

26
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f

have not been traditional class are disruptive be-

cause they 1 training.' The students may_arso become "

violent when '.raditional behavior is demanded of them

(46.6%) (see Table 4).
4a

The barriers for "Disruptiogg caused by inability o; .

teachers and 4tudents to communicate" and t resnondents'

erception. of. their validity dre shown in Table 5.! The
,b

barriers that were petTeived as valid by the respondents-
.

were: (a) Mixed` the expectations of the teachers are

not understood*by the students because of language. The

teachers do not know the target language and there are no

translator3 (73.7%1, students feel discouraged by lack

00 of understanding and become disruptive (83.8%); and (b)

JP

Migrant studegts become frugtiated mhen they believe that

they cannot communicate,their feelings and belfefs to the

instructors (81.3%).

The potential barriers and the degree to which the

respondents believe them to be valid were:,, (a) Blacks

have a physical culture whose gegtures may be misunder-,

stood by the tfacher <53.3 %); (b) Cilban'students, have the

tendency to leave the room without informing the instruq-
,*

tor; and (c) Hispanics have a touching cultire that may

be misunderstood by the instructors (53.3*).

40.
Bar4ers created because of the belief, by student or

40!"

teacher that the other is not intelligent and wilich-were

27
,/
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Table 44

Conflicts That Arise Because of Feelings Teachers Have ,

) About Students of Different_ Cultures

;411rj5up

-Cultural

garrier

Scale
Do, Not

SA A U D SD Know

f %fWfik'ff f % *f .

Mixed a. Some instructors beleive"ihat
all students should adapt to
the "Anglo" culture and do

4

50.0 1 5.6 2 11:1 0 00.0 3

V

-

46.7 4 26.7 2 13.3 0 00.0 6.

not attempt to understand the
target culture. 6 33:3 9

Cuban a. Students that have not been
in A traditional class ace
disruptive because they lack
training. The students may
also become violent when
traditional behavior is demand-

. ed of them. 2 13.3 7

4v-

1.

IA

4

S

U

4 1 s

36
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Table 5
' #

Disruptions Caused by Inability of Teachers-and Students to Communicate

Group

Scale.
Do Not

Cultural SA A SD Know
Barriers '

Mixed

.

,Blacks

Cubans

a. The expectations of the
.teacher'are-not understood
by the students because o
language°and there axe no
translators.

. .

b. Students feel discouraged
By lack of understanding
and become disruptive.

a. A-physical culture whose
4eetures maybe misunder-
stood by the teacher.

a. Students havethe tenden-
cy to leave the room
without informine the
instructor.

141%.
Hispanics a. A touching cultuie that

may be migunde tood by
the instrAor

of.

f % f % % t % f %

2 -26.3 9 21.1 1 5.3 0 00.0 247.4 -4\--

5 27.8 10 55.6 2 11.1 1 5.6 . 0 00.0 3.

,

2 13.3 6 40.0 4 26.7 2 13.3 1 6.7 6

0 00.9 7 46.7 4 26.7'? 2 13.3 2 13.3 6

2 13.3 6 40.0 4 26.7 3 20.0 0 00.0 6

)

37



Table 5 (continued)

$

Scale
Do Not

Cultural -SA A U D SD )(r)ow

Gftup Barrier .

f ' % % f % f % f

a,

Migrdnts. a. gtudents become frustrated ,y/
1.. hen they believe thiat, they

cannot communicate their
feelings and beliefs to the
instructors. 2 12.5 11,-6948 2 12.5 1 6.'3 0 00.0 '5

1

a.

I`

3"7t
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0 A

perceived as valid for Miked groups by the respondents

were: (a) students perceive themselves as dumb when they..

areotknable to remember what they learned the day before

(88.2%); and (b) responses of students based on culture

may cause teacher to think a sudeneis stupid (77.7%)'.'

14.

The bairiers that were proved undecided and the de-

gree to which the respondents-belie7d them valid were:

(a) Arabs, ,females' are dumb and cannot teach a man'(33.3%);

(b) Europeans, students believe that teachers perceive

them as dumb and leave school (23.1%); (c) Haitianswho

have poor hygiene habits are believed to be stupid by,

the teacher (50.0 %); and (d).Migrants believe women are

inferior and thus stupid. Zeachers who are women are'

4

stupid (13.3%) (see Table 6).

Barriers (created because of the behavior ,or habits

of bilingual or non-English, mono-lingual.students un-

acceptable) teacher (see Table 7) that met the valida-

tion criterion were: (a) Hispanics and Indochinese,

speaking in native language in clabs wi6 others who are

unable to understand them (76.5%); ands(b) Cuban and

Indochinese,.helping each otheid Oith iests add assign-
.

ments (60.0%) .

PA The potential barriers were as follows: (a) Mexican

and Cuban, smoking in class (28.6%); (b) Southeastern-

Asian,_Nietnamese, personal habits such as expecitor ting

(spitting) in public) blowing nose on arm can make

36
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Table 6

Belief by Student or Teacher. That the Other is Not Intelligent

Scale ° Do Not

Cultural SA A U- . D SD Know

Group Barrier

Mixed a. Students perceive them-
selves as dumb when they
are unable to remember
what they legrned the
day before. 4

b. Responses of students
based on culture may cause
teacher tcethink student
is stupid, 6

_

Arabs a. Females are dumb and can-
not teach a man. 0

Europeans a. Students belieVe that
teacherc:perceive them as

dumb and leave school. 1

Haitians a. Who have poor hygiene hab-
its are believed-to be
stoid'by the teacher, 0

4f%f% f % f

23.5 11 64.7 2 11.8 0 . 0.0 01 00.0 4

.

'33.3- 8 44.4 1 .5.6 3 16.7 0 00.0

00.0 4 33.3 7 58.3 1 8.3 0 00.0 9'

-7.7 2 15.4 5 38.5 4 -30.8 1 7.7 8

JO

00.0 6 50.0 ' 4 33.3- 2 16.7 0 Q0.0 9 ,

A

fi

40



Table 6 (contipuedj*
*

Graup
Cultpral .

Barr ier

0
rants a. Believe women are infer-

ior and thus stupid.
Teachers that, are *me?.

. .

. are stupid.
., .

00.0 . 13.3 6 "40.0'. 4 26.7 0 00.0 4
.

'
l. ,

SA

f %

Scale

U

% f %

-D

Not

SD -' .now

% f % f

c

0

411

7
44_4

44'

4

r

-

.
0
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Table 7

I

Behavior or'Habits of Bilingual or Non-English M

Unacceptable to TeacFers

°lingual-students

Group
Cultural
Barrier

SA
% f

xican and
uban'

iSpanics and
ndochinese

than and
Indochtnese

.

Southeastern a.

ian. Viet-
ese

a. Smoking in glass.
a

-
A. -Speaking in-native

guage in class with
are

.N%
01

Haitian, Viet- a.

namess, Arabs

1 7.1 3

others who unable .

°.to,understand.them. 2 11.8 11

1 each other with
tests and assignments. 1 6.7 8

Pegonal habits such as
e ctorating (ipitting),

,-PUbiic, blowing ndse

on person can make
teachers ill.

Remove shoes in class. -
111P-

0 00.0 5

0 00.0

42

3

A
Scale

U D
0

SD
Do Not

Know

f . % f % f % f

21e4 5 35.7 3 21.4 2 14.3 7

64.8 2 11,8 1 5.9 1 5.9 4

53.3 6 40.0 0 00.0 p 00.0 6

38.5 6 46.2 2 15.4- 0 09.0 8

18.8 6 37.5 4 25.0 .3 18".8 5



Group

itian, viet-
se, Arabs

ubans

2

'Table 7 (continued)

Cultural
Barrier

SA A U,

Scale

D SD

Jo Not

<nowf%f%f%f.6 f f .f
ft

de
. Have body odor. 1' 7.1 6 46.2 5 38.8 1 7.7

. ,
0 00.0 8'

I

a. Do not participate 'in
II

b.

clads work.

Lack of interest in -

q 00.0 3 18.8 6 37.5 4 25.0 3 18.8 5

work that is not direct=
fy related to the iden- .

c.

tified class text.

Lack enthusiasm in
class for lessons and

1 7.1 2 14.3, 4 28.6 6 42.9 1 7.1 7

d,

learning.

Socialize- excessively
in clas6.

0

0

00.0

00.0

5

4

33.3

24.6

34:

6

20.0 .

42.9

5

3

33.3

21.4

2'

1

13..3

7:7

6

7

#

. 43
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a

teachers ill (3845%); 4p) Haitian, Vietnamese, and AOlos

remove shoes in class (2311%), have eddy odor (53.8%);

(d) Cubans, do not participate in class work (18.8%), a

lick of interest in.wofk that is not directly related to

thl identified clasAilt (21.40, lack,of enthusiash

in:class for lessons and learning (33.3%), and socialize

excessivelY.indbla's (28.6%).
, ,

- Conflict's tear 14s) that arise because the teacher

frAs to impOSe his/her value on students of different

,. . .

. -.
} -

cultures Isee Table%,8Y that
4
met the validation criterion

(11-

,

tar fixed"grOup were:4 "(arponfusion isscaused in a
..

cillturtlly di
/

fferent h
e'op

when student triei to adapt
I

v ,, ,

new° valueqik ainWthey .cpnflict with home values (73.7%) ;
,;,,-6=IF't

lk ...-,-

' (b) studentafina losf'respeot for family values (77.7%);

Ori

.1-,,
4

and (c) study d may resent having new values imposed
4 .

on them (63.2%

The potentia1barritr; i.eePthose that did not meet

either criterion,.. are as follows: (a) Cubanstudenta

-

do' not- belieyelhat 'helping each other on a test is

cheating ai seen in,the "Anglo" society (56.3%); (b) His-

'

panics resen6 Cfting pxpeoted to adapt to a new time

reference, punctuality is not expected in the Latin

Aperigan countries (53.3%), and Migrants and Arabi, the
4 .

"macho" society will not accept the value of "equal

rights f8r Women" (50.0%).

36 41
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Table 8

Conflicts that Arise Because Teadhers Try to Impose His/Her

Values-on Students of Different Cultures
IS

Group

*
... Scale ,..--....

. ..
Do Not

Cultural SA' -A U . D SD Know
Barrier fit-f%f%if%f: % f

Mixed

I

a. Confusion is caused in a
culturally different home
when the student tries to
adopt new values, and
they conflict with home
values.

. Students may lOsd respect
for family values.

c. Students mayteel ttrat-
ened by new values.

d. Students may resent hav-
ing new values imposed on
them.

Cuban, a. Students.do not believe
- that helping each other on

a test is cheating as seen'
in the "Anglo" society.

V ,

4 21.1 10 52.7 '3 15.8 2 lee 0 00.0 2

3 15.8 11 57.9 1 5.3 4 21.1 0 00.0 2

2 11.1 12 66.6 2 11.2 2 11.1 0 00.Q. 3

3. 15.8 47:4 6 31.6 1 5.3 0 00.0" 2

'

1. 6.3 8 .50.0 7 .43.8 0 .00.0 0 00.0 5

_

4'
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Table 8 (continued)

Scale
Do Notl

Cultural . ,ti SA __ A U D SD Know
Group Barrier ;,..,, f % f % f % f % f % f

Hispanic a. Resenebeinglexpedted to
adapt to a new time
reference. Punctuality
is not expected in the
Latin AmericNnCountries.

.t

4
Migrant and a. The "madho":society will
Arabs ik not acceptthe value of

NI. "equal rights for women."

1.

4

1 6.7 7 46.7 6 40.0 0 00.0 1 6.7 6
.... i

1 8.3, 5.41.r 6' 50.0 0 00.0 0 00.0 9

41
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The cultural barriers that wefe cited as being deter-

rents and, thus causing "cpnflipts that arise between the

teacher/employer from different culture(s) that met the

!established criterion were: (a) Mixed, yOung students are

more concerned, with socializing than learning end working

(61.1%), students do not see importarice of understanding

and accepting new culture L66.7 %); and (b) Cuban students

do not desire to Orr: new culture (66.7%).

The potential, barriers were: (a) Mixed, those indi-

viduals who were affluent or'came from affluent 'families. cannot

adapt easily to the work situation in this country (27.8%);

(b) Hispanics are not usually'punctual (33.3%), call or

do not go to work when any member of the family is ill

(33.3%); (c) Indochinese are unable to work independently

(21.4%), lack assertiveness (25.0%)4 and (d) Migkant atu-4".

dents are kgptout of school to work in the fields (3133%).

The first group of .,4spelhdents believed that the mi-

grant students are kept out oft school to work in the

fields, yet the second group did not believe that thi's

was true. Research has shown that an'flestimated one-

percent of the'high-school age agricultural migrant farm

laborers graduate from high school (Randall, 1978). Ran-
.

clan (108) indicated that the dramatic decline of the

migrants' school attendance begins in grade seven. 'By

ninth qtad4, only eleven percent of the migrant students

39 47
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are attending schodl. These cpnflicting responSes may in-

dicate that the tespondents were familiar with a specific

group of migrants who are willing,to let their children,

continue school or are no familiar with the migrant

situation and are expressing an "educated" bleief (see

Table 9).

The barriers that arisegetween teachers and students

in the.way students perceive classroom assignments were

c4of validated or invalidated.
Thus,'hey are considered

to be potential .barriers. The degree to which theyke-

lleve them'Valid (shown in Table 10) follows: (a),Cuban

and' Indochinese, perceive, homework at a group effort

(28.6%), are unwilling to lesk questions of teachers when,'

they do not understand (50.0%).; (b) Cuban (those ed4ca-

ted in Cuba) students expect teachers to "spoonfeed" work
a 4

to them (26.6%); (c) Migrant do not want homework be;

cdilse they have work to db (42.9%). .

Those barriers, though identifiedby.instructors of

students

revietted

Summary

from those'cultures, were found not valid when

by instructors frod4 different cultural groups.

The purpose of this study was to identify cultural

\barri,ers that may impede the students' learning in a

a. ocational program. The respondents were divided into

wo groups, those who responded to the first question:.

e

n ire and those who responded to the second questionnaire

40.
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Table 9

, I

Conflicts that Arisp Between the Teitcher, Employer, and Student/Employee

Because of Difference in Work Behavior of

Student/Employee of a Different Culture

Group

Mixed'

Scale
Do Not

Cultural SA A U D SD Know'
)Barrier .fIsfitsfits 'flisf% 0,f

a. Students do not see impor-
tance of understanding
and accepting new cul -,
tune.

b. Young students are more
co cerned with social-
zing than ldarning and

working.

c. Those individuals who
were affluent or came
from affluent families
cannot easily adapt to
the work situation in
this country.

Cuban a. Students do not desire .

to learn new culture.

0 bo.o 5 27.8 1 5.6 11 61.2 1 5.6 3

0. 00.0 33.3 1 5.6. 11 61.0 0 00.0

0 00.0 5 27.8 4

41.

22.2 6 33.3 3 16.7 3

1 6.7 2 1313, 2 13.3 9 60.0 1 6.7 6

tip

t

4t
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Table 9,(continued)

r\
Calturalf

Grdup Barrier 4

Hispanics a. Are not always pun ct ual. .

N.

.
ID: Call or do not go to

work when any member of
the family is ill.

Indochinese a; Are unable to work in-

Migrant

dependently.

b. Lack assertiveness

a. Students want extra at-
tentidn from the
teacher.

b. Young students are kept
out of school to work
.in the fields.

I

Scale.
Do Not

SA A b D SD . Know
f , % f % f. % f % 1-----i f

0 00:0 5 35.7 5 35.1 3 21.4 0 00.0 ' 6,

'.

00.0 3. 21.4 5 355- 6 42.9 0 00.0

0 00:6 25.0 6 50.0 3 25,0 0 00.0

'0 00.0 7 50.9 6 42.9' 0 00.0 1 7.7

0 00.0 5 38.5 6 46.2 2 15.4 0 00.0 8

0 00,0 5 N38.5 6 4f.2 2 15.2 0 00.0 8

?
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Table 10 N4'

Conflicts that Arise Between Teachers and Student in the Way

Students Perceive Classroom Assignments

ler
.

. Scale

Cultural SA A. U D SD _ Kb
Group - Barrier f % f % f % f %.,

Cub and
Ind inese

a. Perceive homework as a
group effort.

b. Are unwilling to ask
questions of teachers
when they do not under-
stand.

Cuban (edui a. Students expect teachers
cated in to "spoon feed" work to

'Cuba) them.

Migrants a. Do not want homework be-
cause they have work to

1 ,7.1

3 ,25.0

2 13.3

2 14.3

3

3

-2

4

21.4

25.0

1

2

3.3

.6

5 35.7

0 .00.0

35.7

4

5

5

3

28.6

41.7

33.3

21.4

1

1

2

0

1.7

.38
11//k

7

7

13.3

00.0
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4

to validate the'prevs usly identified barriers,

the first group (AI) of respondents were personnel
40,

affiliated with vocational programs with culturally/
As.

different students. The culture of the participants'

anthat of their students were different in most in-

'stances.

at

The second group ORM "were bilingual,personnel and.

recipients of Bilingual/Bicultural Fellowship awards-at,

Florida State University. These participants were mainly

* the same cultpre as the staff.

The barriers were initially identified by the use of

an open-ended questionnaire that was'mailed to 40 bi-

lingual vocational educators outside the state of Florida.

The questionnaireas also used as a format to interview

35-additionalparticipants in the state-of Florida. The

barri'ers identified by these two methods were synttieized

I

and included in the second questionnaire.

. The second questionnaire required the respondents to

rate the barriers by selecting the response that mast

closely expressed the degree to which they believeclthe

barriers, would impede learning. The scale used was a

.
five point Likert from strongly agree to strongly disagree.

.Conclusions 'and Recommendations for Research

The researcher recommends that future research-to

improve the cultural understanding'between'teachers and

44
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C

Inaglir

students of varying cultural 'backgrounds be undertaken.

This research, when completed, would enable teacherS'and

st#ents to communicate with one another' on a ,mOre equal

level and Aus benefit the teacher in delivery'of his /her

vocition'al program and the student in his/her ability to

understand he course offerings. The following is rec-
.:. \v,

ommended:

1. A study to determine if the'barriers perceived

by educational personnel of varied. culture, affiliated

with students of diverse culturei, are the same barriers

L

as those perceived by educational personnel whose cul-

ture is the same as the students. The study should

include participation by students, parents, and community
- -

leaders tofier indicate if the barriers, perceived by

the educational staff were valid. This,ltudy would pro-

vide for furthbr identification and verification of

cultural barriers-to students' learning in the vocation-

al classroom.

2. A study should be conducted to identify personnel

who are effectively overcoming cultural barriers in their'

classroom.

3- .A study should be conducted to identify strategies

that would be effective in overcoming the identified

cultural barriers. Identified, effective personnel could

be used in a eriesof workshops to instruct other educa-

tors in ethods and strategies which they have, found

effeoti in the education of culturally different students.

45
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. College of Education
Department of Educational

Leadership
Vocational Education
206 South Woodward
(904) 6446298

a
I

9

t

.6'111\

t

The Florida State University
Tallahassee, Florida 32306

February 10, 19814
r

4.

4

In recent years there -has ,been an increasing interest in the influence

of culture on student Learning., The state of Florid,. DivisiOn'of Vocation-

al Education has requested that we conduct a study to-determine .the effect

of cultural differences on learning in the multicultural classroom. This

is the first step of a to step process toidentif"heocultural diffliences

that provide barriers to learning, in Wie v tional classroom. Your

responset on the enclosed aurvey,will provide the information xe need'to

'develop 'A.structured surveyof culitural,barriers.

In addition to the open,ended qUestiOss thatask you to proVide,barriers

created by cultural differences you have obseiked in vocational classrooms

and the groups between which these barriers were,o6served, we also ask that

you provide us with some information about yourself 4hd the language and

ethnic groups in your school. Your response to the personal data is -

optional. All of the respontes to the s vey will be summarized and respon-

dents will remain anonymous., The surveins.coded only for the purpose of

keeping track of who,has or has not responded. 1. ,

J. .

. "

.

..

,

e ask that you'reeUrn,the completed Survey in ,the enclosed pre-, -

ad4rAsed, stamped envelope. Please return the completed,survey by

Februark25, 1981. Your early response will be appreciated.

If you have any questions about the project, please write to me

above addreds or call (904) *44-6298. -I appreciate your cooperation

responding to this survey.

41
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Sincerely,

Mary. A. Marangos

Research Assistant

at the
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0-

Information Sheet

Ar- 4

Achool:

Position':

Languages you speak and your proficiency:

Language

1)

2)

3)

4)

Proficiency in Language
4

:Native Good Fair 'Poor
1

S al

Languages spoken in your classes:

2)

3)_

4)

5)

gthnic Groups in Class: (e.g., Mexican, Cuban),

1st
1)

2)

3) E..-

4)

5)

6)
a

4

.1

49
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4

lo

Survey to rdentify Cultural Briers
4_

to Learning in,the Classroom

L
This survey provides -you with an opportunity ,t40 expresq your '.-

oPini-onS about the cultural barriers that may prevent-students
from learning in the vocational classroom. The results of this

Survey will be used to develop a gUetitiOluutire to validate

' cultural barriers. .

.

On bhe,foliowing pages you will 'find a series of statementsYou
are asked to express your feelings as to what cultural differences
exist in each area. There are' no'right or Wrong answers, so do ,not

hesitate to react to each statement with an expression of yoyr feel:

ipgs. Furthermore, any additions, deletions or comments that you

wish to make are welcome, All'responses w:1Z1 be summarized'before

being' used. Thus, your anonymityis insured.

q

_
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Suggested Areis of
Bakriers to Learning

I. Differences in the
students'expecta-
tions of school.

11;
Culture Survey

Barriers You Have Observed.

Groups with cultural
differences that result
in seduced learning
efficiency, i.e. Span-
ish speaking students

Aand English sp4aking
11"\etrs or Bilingual
teach rs and students
whose native language is
English.-

II. Differences in the be- a)

liefs'about the way to
get reward frpm work
°nig lif° in general.

5

b)

13)

4

te' br



Suggested Areas of
Barriers to Learding

*.

2

Groups with Cultural Init.._
ferences that Result in

Harriett You Have Observed Reduced Learning.

III. Conflicts among groups a) . a)

of students that
arise because of cul-
tural differences.

b) 1 b)

Cr
,Conflicts_that arise a)

because%Pieelings
teachers have about.
students fromadiffer-
ent cultures.

b)

,r

a)
C*A 4 ; -

b)

v. Disruptions caused by a) a)

the inability of the
(.),

_teacher and students.
to communicate

61

b) b)

.62
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V
I

Groups with Cultural Diflig-
Suggested Areas of ences that Result in Rech*ed
Barriers to Learning Barriers lOu Have Observed Learning

VI. :Belief by student or a) a) -I.

teacher that the other
is not intelligent. _

.

b) b)

VII. Behavior.by bilingual, a) a)

or non-English, mono-
lingual students urr

In - -acceptable.to the. .

cu teadher.
.

b)

e

b)

.VIII. Conflicts that arise a) a)

because the teacher
tries to impose his/
her values on stu-
dents frqm different , .

.rultures.

63
I,

64



s

Suggested Areas of
Barriers to .Learning

4

Groups with CultUral Piffer-
ences that Result in Reduced

Barriers You Have Observed Learning

IX. Conflicts that arise _a) a)

between the teacher and
student becauie of dif-
ferences in workrbehav-
iors,of students from
different cultures.

b) b)

I

X. Conflicts that arise, a) ,, . a)
between teachers and
students in the way.

to students perceive the
t, ..t.

class.assignments they
,

receive.
Ale

b) b)

65.
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Appendix B

Questionnaire to V lidate

Cultural Barriers

A

Vie



Study to Identify Cultural Barriers to Learning

or Succeeding on a-Job-in the United States
1'

Name:

School:

Position: sb

Language(s) you bpeak andydMi proficiency:

4

3)

Language, Proficiency in Language

*; '. Native Good Fair for

4)

Languages Spoken.in your class(es)

.1)

'2)

3)

4)

5)

Jhnic Groups in,Class(es) .(e.g., Mexican, Cuban) *

1)

2)

3).

4)

5)

6)

-56
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41110 4

IFF

1!
a

.

Study to Identify Cultural' Barriers to Learning

.or Succeeding on a Job in-the United States
+- `Ik

This study re:pests you to'expresetiour opinions about cultural

-`k barriers that may Okevent adu], students (high school and aboVe
..

from learning in the classroom, or succeeding on ajob.. The results

of this survey will provide some,puideadives for viding more

effective education 'that may be uied1;5, consult:4s deducators in-

the,state of FIorid6 who deal with culturally differ4students.
. .

pn the following pages you will find a seei.es of stgtements.,

You are asked to circle the response that most nearly represent the

identified cultural barriers. There are no right or wrong answers,

so do not'hesitate.to react to each statement with an expression

.444

II

of your feeling. Additions, or comments that you wish to make are
4'.

.welcome. All responses will be SummariAed befoie being used. Thus,

your anonymity is insured. .

441

y.

,
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A

Questionnaire

Ctifural Barriers to Adult Student Learning and/ol.

Succeeding on a JOb in the United StOtes

Directions: Circle the response that most pearly represents your

feelings as to the degree that you agree, with the iden-°

tified cultural barrier. -In making your response,

circle la, 2, 3, 4, or 5 as beloW. 411.

l: Strongly Agree (SA), If they identified cultural barrier

. would have'considdrable 'negative
effect on a students learning and/

'or maintaining a job.

2. Agtee (A)

.

3. Undecided (U)

If the identified cultural barrier

'Would have amoderate negative ef-

fect on students learning and/or

maintainift a job.

If you are not sure whether or not

the .den1ified cultural barrier would

have any effect on a students learn-

ing and/or maintaining a job.

4. Disagree (D) If the identified cultural barrier

-
Would have little or no effect on a

students learning and/or maintaing
,

. a job.

5. SOrongly Disagree (BD).

1'

A

I

If the identified cultural barrier

would have little'or no effect on a

students learning and/or maintaining .

a job. .



4 _Grou Cultural Barrier SA

p

Laotian-edpcated
that were members

-Alf families with
status in 'Laos

Migrants-Mexican '

American

r

Saudi-Arabian
educated that
are members of
promyent families
in Saudi Arabia.

Viatnariese educat:

ed and..mer&r of
families of status
in Vietnam

Additional Comments

Groups

a. $ExRect formal education
systel to be used in
'the schools. 1

a. Expect immediate reward
from educatiosor job

s (immediate gratification).11

b. Expect: high rewards for, ,

littleeffort in school. T

c.-- Expect schlSol to be too

hard, and thus it is.
They exhibit the self-
fulfilling prophecy of-
if you expect4omething
to be hard it will' be. 1

d. Expect to learn English
with little or no effort

on their,part.

a.

a.

Expect instruction to be
conducted in Spanish.

0 '

Expect the education bp
be-provided to them
with little or no effort
on their part.

Expect formaiizedlbduca-_
tion system to be used
in the schools.

Expect to learn without
attending classes.'

Cultural Barrier

1

1

1

1

1

I

A U 9 SD -

2 3' 4

2 .3 4 5

2 4 5

2 3 4 5

2 3 4 5

2 3 4 5

2 r3 4 5

2 3 4 5

va

2 3 5

MIL

(Make additional comments on baci of

4
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2. Differences in the beliefs about the clay to get reward from

work and life in general.-

Group Cultural Barrier SA A U D SD

Mixed '

Blacks

r

J

Differences were believ-'

ed to be greater between
the individuals rather
than between culture
groups. The pifferent
educationa,Awial, ec-
onomic and polifroal
level that the individual
had in their previous
homeland often determ 'lned

the conflicts that existed
in the class.

a. Sttidents express a desire
to get ahead and achieve,
but do the minimum amount
of work necessary to get
by.

b. Students express desire'to
get ahead yet are willing
to collect welfare rather
than work.

Buddhist as a
rgligious group a. The Buddhist believe that

all is predestined. This
deters'hard work or a de-
sire to change the future.
These students are willing
to accept their life as it
is because this is what was
destined.

Chinese a. The Chinese work ethic and
that'bf the Americans of
hard work for adVancement
are concurrent. The Chinese

desire to:

i. learn English quickly,
and work at it.

1 2. 3 4

1 2 3 4.4

1 2 3 4

.1

5

04%.

2 3 4 5

1 2 3 4 5

(



4

I

-V
-Group Cultural Barrier SA A D D SD

Chinese a. (continued)

ii. Advance at work and ire
willing to work towards
their desired objective
long term gratitica-
tisn).

iii. Obtain an education,
continue school even
when working.

b. The Chinese do. have prob-

lems with:

i. Oral communication
and understanding of
other-cultures. They
do desire to maintain
their cultural stan-
dards and find it hard
to undprstand or accept
the cultural values of
others.

Greeks a. Are hard-workers and adapt
to the American wdrk
ethics.

,
b. Believe when scrag

gols.very well orbad
fhat it, was "written' and
do no blame it on them-

. selves. 4

. . .

Migrants a. Want immediate giatifica-
tion for work done.

. -

b. Do .rat believe that hard

. work and/or education can,
lead to a better life.

c. Believe that they must work
for the family and not for

themselves.

1 2 3 4 5

3. 2 3

1 2 3 4 5

1 2 3 4 5

1 2 .3 4 5'

'1 2....4 4 5

*

'1 2 -3 4 5

1 2 3 4' 5

61
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Group

Migrants

Additional Comments

Group

Cultural Battier. SA A U D SD

d. .Believe that they cannot
0 make it in the work world
4.outside their group.

-vs
Cultural Barriers

(Make additional comments.on back of page)

3. Conflicts among groups of students that areise because of,cUltural

differences.

Group Cultural Barrier SA A U D SD

ed

.

I

a. For political or social
ireasons certain groups
are'unable to get along:

i. Asian -Southeaitern

ii. Different Latin
American groups

IL

iii. Indochinese tnd
Europeans

'iv. Vietnanese and
Cimbodian

v. Vietnamese_and
Chinede

b.' Conflicts anion groups can
occur because of the dif-
ferent beliefs groups
have about relating to
individuals of other coVas,
ethnic background and/or
social status.

62 74

a

1 2 3 4 5

1 2 3 4. 5

1 2 3 4

1 2 3 4 5

1 2 3 4 5

4

3 4 5



Groups Cultural Barrier

Mixed -

Blacks

Chinese

Cuban

Hispanics (in
.general)

Iranians

Migrants

J

c:\ Conflict Within groups or
between Vroups can be due
to religious beliefs, i.e.,
Buddhist and Chsist

a. Students stay toge er and

tend to exclude oth rs

b. Students exhibit a super-

- attitude toward other

cultures.

a. Students tend to reject
people of other cultures

a. Society believe in tradi-
tional male-female roles
and may conflict with
other cultures.

b.. Society has a class sys-
tem that is maintained
in this country.

c. Society has a racial dis-
crimination policy that is
maintained by. sane indi-

viduals.

a. Believe in the traditional
role of women that may
conflict with other
cultdies.

a. Do not wish to associ-
ate with individuals of
different cultures and

races.

a. Have a class system within
their society that may cause'

conflict within the group.
-An example is thekTexi-

.
hanos who tend to stay to,
gether and exclude other
Hispanic migrants..

63 *

SA A D SD

1 2 3 4 5-

1 2 3 4 5

1 '2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2^ 3 4 5

1 2 3 4 5



4

Groups Cultural Barrier SA A U D SD

Japer/tire

4V

Vietniemse

Additional Comments

Groups
do

a. Do not wish, to associate

with individuals of dif-
ferent, cultures and

races. ,

a. Traditional attitude toy
wards women m'y cause
problems with other.cul-
tures..

Cultural Brier

I

1 2 3 4 5

1 2 3 4 5

(make additional comments on back of page)

4. Conflicts that arise because of feelings teachers have about stuff

dents of different cultures.

Mixed

Cuban

Groups Cultural Mrrier SA A U D SD

Additional Comments

Groups

a. Some instructors believe
that all students should
artapt to the "Anglo" cul-
ture and do not attempt
to understand the target
culture..

a. Students that have not
been in a traditional
class are disruptive be-

\cause they lack training.
The students.may also be-
come violent wheri tradi-
tional behavior is
demanded of theme

Cultural Barrier

1 2 3

'1 2 3

4 5

(Make abditiohal comments on bacl

of pule)

64
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5. Disruptions Caused by inability of teachers and students to commun-

7 icate.

Groups 4 Cultural Barrier SA A O D SD

Mixed a.

b.

The expectations :a. the
teacher ate not under-
stood by the students
brecause language.

The 'tea er. es not
knot' the targ t language
and there ar trans-

lators.

Students feel discou aged
by lack of enders ing

and become disrup ve;

Black 'a. A physical culture whose
gestures maybe misun-

Cubans Ili a.

Hispanics

Migrants'

derstood by the teacher.

Students have the ten-
dency to leave the room
without informing the

instructor.

a. A touching culture that
may be misunderstood by
the instructors...

a. Students become frustra-
ted when they believe
that they cannot. commun-
icate their feelings and

a.
beliefs to the instruc-

tors.

Additional Comments

Groups Cultural Barrier.

P.

-

1 2 3 4 5

1 2 3 4 5 t

1 2 3 4

1 2 3 4. 5

1 2 3 4 5

1 2 3 4 5

C

(Make additional comments on back of pace)

77
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6. Belief by student or teacher that the other is not intelligent.

Group Cultural Barrier'

a. Students perceive them-
selves as dumb when they

%I*

are unable to remember

day before.
what they learned the

Arabs

Europeans

Haitians

Migrants

Additional CommOnts

b. Responses of 'students
based on culture may cause
teacher to think student

is stupid.

a. Females are dumb and can-
not teach a"an.

a. Students believe that
teachers perceive them as
dumb and leave school.

a. Who have poor hygiene
habits are believed to be
stupid by tile teacher.

a. Believe women are inferior

and thus stupid. Teachers

that are women are-stupid.

Groups Cultural Brier

a.

SA A U D SD

1 2 3 4 5

1 2 3 4 5

1 2 *3 4 5

1 24 3 4

2 3 4 5

1- 4 5

(make additional comments on back of page)

7. Behavior or habits f bilingual or non - English mono-lingual stu-

)1,

0

dents unacceptable to the teacher.

Groups Cultural Barrier

.

SA .A U D SD

Mexican and
Can

a. Smoking in class

66

78.

1 2 3 4 5
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Group Cultural Barrier

Hispanics and a. Speaking in native Lang-
,

Indochihese uage in class with others
who are unable to under-

stand them.'

CUban a
Indochinese a. Helping each other with

tests and assignments

Southeastern, a. Personal habits such as

,Asian, Viet- ekpectorating (spitting)

pamese in public, blowing nose
on person con make
teachers 411.

Haitian; Viet- a. Remove shdbs in class.

namese, Arabs
b. Have body odor

Cubans a. Do not participate in
class work.

a b. Beck of interest in
work that is not direct-
ly related to the identi-

fied class text.

c. Lack enthusiasm in class
for lessons & learning.

V d. Socialize excessively in

class.

.,4Additional Corranents

.4

Groups Cultural Barrier

SA. A U D SD

1 2 3 4 5

1 2 3 4

I 2 3 4 5

1 2 3 4 5

1 2 3 A

1 2 4 5

1 2 3 4 5

1 2- 3 4 5

1 2 3 4 5

(make additional comments on back of page),

67
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8. Conflicts that-arise because the teachers tries to impose his/
her values tn students of different cultures.

Group Cultural Barrier *SA A U D SD

Mixed

Cuban

Hispanic

a. Confusion is cad'sed

culturally different" 4p; e

when the student tries to.
adopt new values, land they

conflict with home values

'b. Students may lose respect
for family values

c. Students may feel threat-
ened by newalues.

\

d. Students may resent having
new values imposed on
them.

a. Students do not believe that
? helping_ each other on a test

is.cheating as seen in the
"Anglo" society.

a., Resent being expectedto
. adapt to :a new time-refer-

ence. PuilLtuality is not

expected in the Latin
American Countries.

Migrant and a. The "macho" Sdtiety will
Arabs not accept the value of

"equal rights for.,women.".

Additional Comments

Groups,
.

Cultural Barrier,

1. 2 3 4 5

1 2 5

1 2 3 4 5

1 2 3 4 5

1 4 5

1 2 3 4 5

1 2 3 4 5

4

(mak4-Bdditional convuents on back of page).

68
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4

9. Cohflicts that arise between the teacher, employer and btudent/

employee because of differences,ln work behavior of student/
4

employee from different culture.

1.
Group Cultural Bariier SA A U D SD

Mixed
.,

a.. ,Students do not see tm-

II portance of understand-
ing and accepting new

' culture. 1 2 3 4' 5

Cubans

Hispanics

Indochinese .

. Migrant

Additional Comments

Groups'

4

b. Young students ,are more
-z concerned with socializ-

ing than leer/ring and

,working

c. 'incise individuals who were

affluent or came from af-
fluent families cannot
adapt easily to the work
situation in tb4s-country. 1 2 3

a.' Students do not desire to
learn new culture. 1 2 3

Are not alvSys punctual It 1 2 3

1 2 3

b. not .go to work

when any member of theta"
family is ill. - - 1 1r* 3

a. Are unable to work in-
dependently.

b.
1 :

b. Lack assertiveness

1 2 3
i '2 '3'

a; Studenti want extra at-
tention from the teacher.. 1 2 3

Young student's are kept

out dt school to. work
in the fields. ' 1 2 3

.

Cdltural Barrier

dIr

4 5

4. 5

4 5

4 5

4 5

4 5-
a

4 5

4 .5

(make'aditional comments on tack of page)

69
.
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10: Conflicts eaht arise between teachers and students in the *ay

students perceive classroom assignments.
. o .

Groups Cultural Barrier

Cuban and a. Pprceive homework as a

Indochinese grod6 effort.

b. Ale unwilling to asIJ
questions of teachers
when-they do not under-

stand.

Cuban (educated a. Stu ents expect teachers

in Cuba) .to "Spoon feed" work to-
them.

Migrants. a. Do not want homework be-
cause they have 'wor,k to

-
do.

'Additional Comments

4
Group Cultural. Barrier

EA A V D SD

3 '2 3 4 5

i

1 2 3 4 5

1 2 3a 4 5

1 2 3 4 5

-at

.
It


